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Call for Evidence
Developing a new national reading strategy in England for the

‘Read On, Get On’ campaign to get every child 

reading well by the age of 11

Response Form

Closing date for responses: 30 June 2015

About the Read On. Get On campaign

Read On. Get On. is a national campaign to get every child in the UK reading well by the age of 11. At the moment far too many children are leaving primary school without this key skill – including, in England, one in three of our poorest children. Our mission is to change this for good so that all our children start secondary school as confident readers. Further information about the campaign is available at http://www.readongeton.org.uk/
About the national reading strategy (England)

On behalf of the ROGO coalition in England, the RSA (Royal Society for the Encouragement of the Arts, Manufacturing and Commerce) has been commissioned to develop a national reading strategy for England.  This work will provide analysis of the problem, identify key objectives and set out the strategic action needed over the next decade to achieve the following target goals for 2020 and 2025: 
1. All children achieve good early language development by age five by 2020

2. Every child is able to read well by the age of 11 by 2025, with good progress made so that we are at least halfway towards this goal by 2020
Call for Evidence

As part of the process of developing the national strategy, we invite submissions based on the questions below from all individuals and organisations with an interest in promoting children’s reading and early language development.  Your contributions will help us to identify key issues and strategic priorities for action, to help achieve the 2020 and 2025 target goals. 

Submitting any additional information or evidence  

Beyond the answers given here, we would be pleased to receive any additional information or evidence that is relevant for the strategy.  Do get in touch via the contact details below for a brief discussion about what material would be most useful and relevant. 

Respondent Details

Personal information will be treated as confidential and will not be disclosed to third parties or used except for the purposes of the national strategy. We may refer to your response in our strategy reports or may publish extracts from it.  All responses will be anonymised unless you consent to being identified. 

	Please tick if you want us to keep your response anonymous:
	

	Name: 
	Anne Fox

	Please tell us your current occupation (if applicable):
	Director – voluntary coalition

	Please tick if you are responding on behalf of your organisation:
	Y

	Name of organisation (if applicable):
	The Communication Trust

	Address:

Postcode:  
	31 Angel Gate, Goswell Road, London
EC1V 2PT


Key Questions:

1.  In your view, how can parents and families best be supported (and support each other) to help their 0-5 year old children learn to listen, speak and communicate clearly and confidently?  
	The Communication Trust ran Hello- the National year of Communication in 2011. Evidence in that year suggests that overall awareness of the importance of speech, language and communication, how it should develop typically in children and the role parents can play, was poorly understood.  
We feel parents and families can best be supported by ensuring they have the information they need about children’s early language development.
Before Hello started its activities, knowledge around the importance of communication and how to support its development were tested. This information informed the year’s programme of work and focus.
In response to a OnePoll survey in 2011, 76% of the 6,000 people surveyed said it was “crucial for children’s speech and language development to be supported and encouraged”. When asked to rank the three most important groups whose responsibility it is to encourage speech, language and communication skills in children and young people:

· 85% said parent and family members

· 66% said early years professionals
· 64% said schools

Yet, when asked if they thought they would recognise a child with a speech, language and communication need:

· 50%  said “No but think I would have an instinct something was wrong”

· 24% “Yes, the child would sound different”

· 20% “Yes, they would act like a much younger child”

· 14% “I wouldn’t have a clue”

· 6% “Yes, they would be speaking English as an additional language”

· 5% “ Yes, the child would be in a wheelchair or have an obvious physical difficulty”


Thus showing a wide range of levels of understanding of what speech, language and communication needs are, their nature and how to identify them.

When asked how many children and young people they thought would have communication difficulties in the UK, only 19% answered correctly, stating over 1 million. The highest response rate, 24% estimated the figure at 100,000.

Understanding of the lasting impact of SLCN was also shown to be poor in this poll. When asked what percentage of children with communication difficulties they thought would ‘catch up’ to their peers:

· 30% thought 50% of children would do this

· 27% thought 20% would catch up

· 25% thought 70% of children would catch up

· 3% thought all children with communication difficulties would catch up with their peers
Understanding typical development was central to people’s identification of difficulties with their child. For example, when asked “If you were worried about your child’s communication, at what stage would you ask for help?” 67% said “As soon as I was concerned” and 13% said “If my child was very different compared to other children of the same age”. The actions of others accounted for 11% of responses:

· 8% “If the nursery staff said something to me”

· 3% “If my family or friend made a comment”

· 2% “Would wait till they got to school”

In response to being asked whether there should be more information available on how children develop speech, language and communication, 42% said “Yes, it would be helpful” and 27% “Yes, very much so”.

In relation to accessing information on general communication development respondents highlighted a variety of sources they would use for support:

· 38% would/did get this from the internet

· 19% from “My health visitor”

· 14% “Would ask my parents”

· 12% from “Books and magazines”

· 5% “Would talk to my friends”

· 4% from “Doctors surgery” and

· 2% “Would ask my grandparents”

In addition to the OnePoll survey commissioned to get a baseline of knowledge prior to the start of activities, information was used from the YouGov survey commissioned in 2009 by the Office of the Communication Champion. This determined the themes for information and support targeted at parents and those to whom they would go to for support should they identify their child as having SLCN.
Of those parents in the survey who had a child who had experienced any difficulties learning to talk or understanding speech (17%):
· 40% identified difficulties by comparing their child to others of the same age or to their older children

· 18% had difficulties pointed out by a professional

· 17% said it was obvious their child was not communicating

· 15% cited “Others”

· 13% “ Knew the communication milestones and knew my child was not reaching them”

· 54% got help from a speech and language therapist

· 33% from nursery or playgroup staff

· 24% from a teacher

· 14% from a health visitor

· 36% said it was fairly easy to get help

· 23% said it was very easy to get help

· 10% found it both neither easy nor difficult

· 8% found it very difficult

· 44% found the help they got fairly useful

· 35% very useful

· 11% not very useful

· 2% not useful at all

Therefore – parents need information on the typical development of speech, language and communication and this information needs to be available from a variety of sources including all key professionals working with them in the earliest years as well as friends and family.

We polled parents before and after the campaign about their levels of understanding of the importance of speech, language and communication.
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Parents polled were therefore better able to value speech, language and communication following the Hello campaign and the campaign succeeded in ensuring proper identification of SLCN. A YouGov survey commission by the Communication Champion found an increase in the rate of parents who identified their child’s issues from knowing the signs and milestones to look out for.
· In 2011 44% of parents knew their child was struggling having compared the child to children of the same age or their older children compared to 40% in 2009.

· In 2011 26% said it was obvious their child was not communicating compared to 17% in 2009.

· In 2011 35% knew the communication milestones and that their child was not reaching them, compared with 13% in 2009.
Through its awareness raising work, Hello was able to improve parents’ understanding of the importance of their child’s ability to communicate. Parents also had a better understanding after the campaign of what to look for in terms of milestones and signs that their child may be struggling with speech, language and communication and may have SLCN. This is also evidenced in the higher reported rates of parents having concerns about their children’s speech, language and communication, combating the under identification of SLCN and assisting with children’s needs being spotted earlier by those who know them best.
The information parents need is there in lots of different forms including through the members of The Trust’s Communication Consortium and specifically via the Talking Point website supported by the Department for Education 
The crucial thing remaining is ensuring the information gets to parents and also in a way that resonates with them- through people they trust and respect as well as online and in print.
During Hello, 408 volunteer Communication Ambassadors for children’s speech, language and communication were recruited and trained in 29 areas, 27 of which were socially deprived. This project was delivered nationally in partnership between The Communication Trust and I CAN, members of the Trust’s Consortium.
Local partners from children’s centres, local authorities and speech and language therapy teams worked with I CAN to recruit and support a team of Ambassadors in each area to spread the word to parents about children’s communication. Each Ambassador received training and a supporting toolkit of information to increase their knowledge and understanding of speech, language and communication. They were asked to share this information and hand out the resources provided for up to 20 families per volunteer within the local community.
39 workshops/training sessions for 408 Ambassadors were delivered and 99% of Communication Ambassadors reported after the workshop that they felt confident in approaching other parents about children’s communication development.

The project supported local awareness raising, with Ambassadors distributing 25,000 free resources and information packs about children’s language development to over 8,000 families who may be described by agencies as “hard to reach” or those with whom agencies often have no contact.

Communication Ambassadors reported they felt confident in approaching other parents with regards to children’s communication development after the workshop. 99% of Communication Ambassadors reported that they were confident about passing on information about children learning to talk and 100% of Ambassadors felt they had the information they needed about language development after attending their training session. 
Most felt inspired and motivated by what they learned and found the toolkit of resources they received helpful:
“I felt positive after training. I started with a list of people I knew and then distributed resources through work and a voluntary group.”
Some Communication Ambassadors found their new role hard at first, but reported that once they started, their confidence increased:
“I found the target of 20 families daunting initially - but ended up reaching more!” “It’s difficult to start with, but much easier if you had resources on you – I used them as a starting point, like ‘I used this with my own toddler’.”
The training sessions enabled Ambassadors to explore the ways in which they could pass on their knowledge and information to local families. 
Some organised events to engage parents and distribute information and resources about language development using the ‘event bursaries’ provided through the project. Others met or spoke to individuals informally. The Ambassadors generally agreed that talking to groups worked best:
“I have been to birthday parties wearing my t shirt and was approached many parents.”
“I ran a workshop at a homeless shelter and at school – lots of parents attended. They were very surprised when shown the stages of communication.”
Several Communication Ambassadors found their training had an impact on their own children’s language and confidence. One reported that the training and knowledge has helped with her own child who has really come out of their shell.
Communication Ambassadors have developed stronger ties between the parents reached and the local children’s centre or setting through organising activities and events. Anecdotally, Communication Ambassadors report that they have been able to raise awareness about children’s centres and the services on offer, sometimes encouraging attendance and countering misconceptions or misunderstandings about local services. The local partners reported this too:
“There has been an increase in families seeking advice from local services… from a local authority perspective this is really helping with spreading information.”

“A Cooking Club for young mums brought speech, language and communication

messages into the club after talking with a Communication Ambassador and are now also more engaged with their local children’s centre.”
Many Ambassadors reported that the parents they had engaged with were not aware that they could refer their child to a speech and language therapist directly themselves, without having to go through a GP.
The experience of Ambassadors and the partners was that a specific approach was needed in supporting families traditionally regarded as “hard to reach” and not used to contact with formal agencies. Most of the volunteers recruited were parents and this enabled them to speak to other parents ‘peer to-peer’.
“You have a personal relationship with them (of some kind) so it’s very different to posting resources because they know you or at least have seen your face around locally and they can see that you’re a parent too and it’s been useful for you too.”

“The idea is to get [the] people who will not talk to health visitor. [They] will talk to other mums but not someone with a professional hat on.”

Local services feel that the parents they serve are better informed about children’s communication. The Communication Ambassadors were provided with easy to understand, accessible, tried and tested ‘universal’ materials which they passed directly to parents, as well as GPs, local children’s services or parenting/ information web sites.
Local services reported:
“We didn’t realise how much parents didn’t know. Having Communication Ambassadors there to pass on information to parents has helped raise awareness and highlight what the Borough needs to address.” 
“We have an improved relationship with parents… it’s definitely helped increase their confidence coming into the centre and working alongside us. And also helps if we have a family we have concerns about we know we can refer the Ambassador onto that parent. If it’s a simple problem parent to parent is better than a professional stepping in.”
In order to ascertain the impact of the project on parents, each of the resources distributed by the Ambassadors included a postcard

questionnaire. 
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Communication Ambassadors also provided qualitative feedback about the level of parental awareness and understanding as a result of their work:
“I believe that information will help people to feel more comfortable seeking help. Prompting good communication did get people thinking more about how their children communicate.”
“Because of the training I felt I had the right information and cheered the parents up and could advise where to get help. Maybe people need a little nudge to seek help and for them to know that it is not unusual to seek help. Most were really shocked by the statistics and encouraged to take action.”
 “The first mum I talked to said she had concerns about her son and that the information I gave her really helped.”

Our experience therefore from the national year of communication and across our Consortium of voluntary organisations supporting parents, is that the information is available but not well known and that parents respond well to receiving it. Parents need to understand typical development and to be given practical strategies and easy activities they and do to support typical development as well as spotting areas of difficulty and feeling confident in seeking support.  
It is therefore also essential that all practitioners supporting families in the early years are aware similarly of the typical development of children’s speech, language and communication, of a range of practical strategies parents can adopt and of how to identify areas of need and strategies to support and with skills in supporting parents.  This should be included in initial training and CPD.


Key Questions (continued):
2. What steps need to be taken to build capacity for everyone who works with very young children and their families (e.g. health visitors, nurseries, child care providers, speech and language therapists etc.) to make sure that every child has good early language development by the time they start school?

	It is imperative that a framework approach is taken to understanding both the skills, knowledge and confidence of practitioners but also of the levels of need they are likely to need to be able to support.  

The cornerstone of our work with the workforce is the Speech, Language and Communication Framework (SLCF), which was launched in 2008. The SLCF sets out the skills and knowledge needed by all practitioners working with children to support the speech, language and communication development of all children.

Developed with the then Department of Children, Schools and Families, the Royal College of Speech and Language Therapists (RCSLT) and I CAN, the SLCF is used by individuals across the children’s workforce to understand their own skills and plan effective professional development.
As well as being used by individual practitioners, the SLCF can also be used in whole settings such as Children’s Centres – over 300 groups have utilised this approach, enabling them to review the collective training needs and priorities of their settings. The SLCF has over 10,500 users in total. 
Examples of how the SLCF has been used more widely include:
• As a before and after measure of practitioner confidence in a range of Trust programmes of work.

• To compare changes in confidence across four different methods of rolling out the Inclusion Development Programme.

• By a local authority to support recruitment, interviews and performance management.

• As part of the Every Child a Talker programme by some local authorities.

• Local authorities and other training providers using the SLCF to map individual training courses, or their whole training offer, and to outline the coverage of their training. This has enabled them to check for gaps or duplication in their training offer.

• Local authorities and speech and language therapy teams have used the SLCF as guidance for developing training.

Given the variety of routes into early years work and the variety of professional and practitioner groups and their training and development pathways- a core competency framework assists with helping a setting, professional group or area to look at the current levels in terms of interrogating what approaches might be needed to introduce, retain or increase. This is increasingly pertinent given the changes to practitioner training and also the rate of change and mobility in the early years workforce with recruitment and retention a frequently cited challenge by early years employers and providers. 
[image: image3.png]Graduate
anage

Many with
accredited
qualifications to
level 3

All EY practitioners with
an understanding of
how children develop

language





We need to start at the bottom of the diagram above- awareness raising for all EY practitioners so everyone a child comes into contact with knows about how to support early language.
The important role that speech, language and communication skills have on children’s and young people’s outcomes is well documented. 
Children’s understanding and use of language at the age of two years predicts how well they perform on school entry assessments including reading, maths and writing. - Roulstone, S. et al. (2011) The Role of Language in Children’s Early Educational Outcomes, Department for Education, Research Report DFE- RR134
If individual practitioners and professionals understand this, they are more likely to be incentivised to gain the knowledge and skills for this support to be delivered.  

Supporting the development of speech, language and communication skills underpinning positive outcomes, relies on all practitioners and professionals having an understanding of their development, how it can be enabled, and how difficulties can be identified and supported.

This includes:
· having an awareness that it is through appropriate communication with a child that the child learns to communicate appropriately

· recognising that there may be particular difficulties which makes the learning of speech, language and communication harder for some children and young people
· knowing what to expect of children and young people’s communication development at different ages.
The Centre for Social Justice
 supports this need when they identify that “given the correlation between language and communication development and outcomes later in life, it is important that an understanding of how to encourage and support early language development, from birth, forms a core part of any qualification.” 
The Nutbrown review
 also emphasised that all those working in early years contexts should have an understanding of language development. 
Practitioners and professionals working directly with children need awareness of how their interaction with children supports communication development: Ofsted identified the quality of adults’ interactions with children in the early years as having the greatest impact on learning.
 This is supported by other research
, including that carried out for the Better Communication Research Programme(BCRP) 
 and another Ofsted paper: ‘We noted the positive impact on children’s communication development when every member of staff spoke clearly and understood the importance of promoting opportunities for children to speak in sentences and initiate questions, and of engaging in children’s imaginative role-play scenarios”
.
Children might have difficulties with understanding what is said to them, accessing what is said (for example through temporary or permanent deafness), expressing themselves, or with the rules for social interaction.  Issues in one or more of these areas are best supported when identified early.  Early identification is a prerequisite to early intervention which, in turn, leads to better outcomes.  Practitioners and professionals need to have a good understanding of what to expect at different ages, so that they are able to see whether an individual is progressing at the expected rate. 

C4EO highlighted that ‘A skilled and confident workforce is critical, with the ability to identify communication problems at an early age, and distinguish between transient and persistent difficulties so that appropriate interventions can be put in place. Yet many early years staff feel inadequately equipped to help these children and over 60% of primary teachers lack confidence in their ability to meet children’s language need’s’.

In supporting practitioners to have these skills we suggest that training and development opportunities be offered initially and as CPD  along the model shown in the diagram – ensuring a good universal level of understanding of children’s communication development and strategies to support it among the universal workforce and then supporting practitioners to attain level 3 qualifications with a focus on communication and finally graduate led provision in those settings where this is practicable (group settings with a number of staff for example).
Evidence for universal workforce development programmes

Programmes in general training and awareness are seen to increase practitioner confidence and outcomes for children - including Every child a Talker and Early Language development Programme (ELDP). 
Funded by the Department for Education from 2011 to 2014 and led by I CAN, the ELDP is a national training programme for practitioners working with children aged 0-3 and their families. The programme supports early communication development in young children by increasing practitioner and parent knowledge, awareness and confidence, leading to changes in practice both in the early years setting and in the home.

The ELDP uses a local cascade model that is designed to complement existing regional/Local Authority initiatives.

Suitably experienced practitioners from children’s centres/nurseries/pre-schools, from a Local Authority or Health team, attend a two day I CAN training course. They are then able to deliver three core training sessions:

· ‘Babies and toddlers’ speech, language and communication development’; 

· ‘Working with under 3s’; 

· ‘Working with parents’

 to local networks of early years and family-facing practitioners and professionals, using a high quality suite of nationally tested materials.

The cascade model gives local practitioners  the knowledge and confidence to: 

· identify those children in danger of being left behind with poor early language skills;

· use strategies to support their language development; 

· provide parents and carers with an accurate early years summary of a child’s development between the ages of 24-36 months;

· help parents and carers to support their child’s language development in the home.

By the end of February 2015, over 1,000 lead practitioners had been trained via the ELDP cascading to over 16,000 local practitioners who in turn have supported over 150,000 parents and carers.

The ELDP has been externally evaluated by the Office for Public Management (OPM), working with the University of Sheffield. The evaluation shows that the programme has led to substantial impacts for lead practitioners, local practitioners, parents / carers and children. The programme has reached a greater number of settings and families than originally intended, and those taking part report overwhelmingly positive experiences.  Crucially, the ELDP has been shown to make statistically significant improvements to children’s language development – both to their talking and their understanding.
Impacts at lead and local practitioner levels:

· The ELDP changes practice, and these changes are sustained over time – up to 9 months after training
· As a result of the ELDP, early years practitioners have changed the way they organise their settings, and the way they interact with children to help early language development.

· 93% of practitioners are more knowledgeable about children’s early language

· For experienced practitioners, the ELDP has improved the quality and effectiveness of the way they support children’s early language.

· Less experienced practitioners have been equipped with new sets of knowledge, demonstrated for example in identifying children with language difficulties and more relevant SLT referrals.

· Practitioners are using a wider range of successful strategies to support early speech, language and communication development.

· 88% of local practitioners are working more closely with parents to support children’s speech, language and communication development.

· Uptake of further training and professional development opportunities, including accredited courses.

· The programme has facilitated effective links across local settings and with other practitioners. 
· Following the ELDP training, practitioners were able to be more accurate in their judgements about children’s language skills.
Impacts on families:

· 87% of parents feel they know more about/are more confident in helping their children learn to talk.

· Parents/carers are reading and singing to their child more frequently or for the first time. 

· Both parents and practitioners report improvements in children’s language and communication as a result of the ELDP.

· Parents/carers have a better knowledge of where to access support or information regarding their child’s language development.

Impacts on children:
· The ELDP training is effective in facilitating the development of young children’s language.

· Children make statistically significant gains in their language development following the ELDP training. This is in both their understanding of language and their talking. 

· The changes to children’s language happened after a relatively short period of time – only 8 weeks after staff had received ELDP training. 

· Examples of direct improvements to children’s speech, language and communication development in eight of the twelve case studies, and an expectation of child impacts emerging in the remaining case studies over coming months.
Evidence for accredited learning pathways

There is evidence which shows that a better qualified workforce leads to better outcomes for children. While the SLCF provides a great starting point to support professional development, one way of firmly ensuring changes in knowledge and skills is through accredited qualifications.

With this in mind we worked with City & Guilds to develop seven units of qualifications at level 3 – focusing on key areas of children’s speech, language and communication and offering a balance of knowledge and skills to enable learners to develop effective practice.
These units were accepted onto the Qualifications and Credit Framework in 2010. These are all part of the level 3 Children and Young People’s Workforce Diploma and one, the EYMP5 Support children’s speech, language and communication forms part of the Early Years mandatory pathway. This was the first time that speech, language and communication has been a mandatory part of training for all early years practitioners undertaking initial training at level 3. Over 37,000 learners have completed this unit to date.
In 2011, we packaged these units into a standalone level 3 CPD award – Supporting children and young people’s speech, language and communication - which is currently offered by Apt Awards, CACHE and City & Guilds. This enables any practitioner from any setting, working with children of

any age to complete a level 3 qualification specifically in children’s speech, language and communication.
To further improve access to the award, in 2013 we successfully bid for funding from the

Department for Education’s VCSE Grant scheme to develop and pilot Platform 3 – learn, study, qualify – an innovative online learning route to the level 3 award. This links well to a number of key policy drivers in early years.

The aim of the project was to develop, in cross-sector partnership, an accessible, cost-effective route for early year’s practitioners, from a wide range of backgrounds, to gain this robust Level 3 Award through an online route of learning, assessment and accreditation.

Our evaluation considered the extent to which Platform 3 has impacted on the following three outcomes:
1. The quality of early years speech, language and communication provision

2. Practitioners’ effectiveness in working with children to support their speech, language and communication

3. Early identification of children with delayed speech language and communication and effective use of the 2-year progress check

/
· The quality of individual practice improved during the course of the programme, with statistically significant increases in two out of eight elements of individual practice: demonstrating/modelling rather than criticising, and using language at roughly the same level as the child.  

· There were increases in the measures of the quality of communication environments between the start and end of the qualification.

· Learners reported unanimously that they were more confident, knowledgeable and skilled in supporting the development of speech, language and communication at the end of the qualification

· Between the start and end of the qualification there were statistically significant increases in learners’ overall knowledge test scores, their own assessments of their knowledge, and their confidence

· Learners had a more accurate sense of their knowledge and skills in relation to speech, language and communication by the end of the qualification

· Across all learners on the Platform 3 programme, there were significant increases in their confidence and knowledge relating to working with parents/carers to support children’s speech, language and communication

· Those who took the optional unit Working with parents, families and carers to support their children’s speech, language and communication development were significantly more confident in their ability to discuss a child’s strengths, weaknesses and needs with their parent/carer than those who did not take the unit

· At the end of the qualification, practitioners were more likely to use formal records to support them with progress checks, as opposed to more informal, ad-hoc face to face discussions with parents

· More than 98% of learners reported that they felt more knowledgeable, confident and skilled in identifying children who are struggling with speech, language and communication than they had been before embarking on the qualification

· The largest increases in practitioners’ confidence related to having good knowledge of typically developing speech, language and communication, and being able to support children who are struggling with their speech, language and communication

· There was a statistically significant increase in practitioners’ confidence in using the 2-year progress check as a basis to structure discussions with parents about their child’s progress

· There was also a significant increase in practitioners’ confidence in being able to provide a short summary of a child’s progress

· At the end of the qualification, practitioners were less likely to have specific concerns about the 2-year progress check, or to see it as a specific training need

· The data suggest that after the qualification practitioners were more likely to use the 2-year progress check to liaise directly with other professionals, and that this was due to greater knowledge and confidence of speech, language and communication development

Our work in this area therefore demonstrates the value of accredited training to practitioner skills, knowledge and confidence and impacts on their working practice within the early years policy and service frameworks. 
Evidence for graduate leaders in early years settings

Research shows that better qualified staff teams offer higher quality support in communication, language and literacy skills.  Settings with graduate leaders made significant improvements in quality for pre-school children, as compared with settings which did not particularly for children older than 30 months.  (Mathers, S.,  Ranns, H., Karemaker, A., Moody, A.,  Sylva, K., Graham, J. and  Siraj-Blatchford, I (2011) Evaluation of the Graduate Leader Fund Final report  -  Research Report DFE-RR144) 
The Graduate Leader Fund Report also found some very interesting impact in relation to outcomes in graduate led settings:

 “Settings which gained a graduate leader with EYPS made significant improvements in quality for pre-school children (aged 30 months to 5 years) as compared with settings which did not. 

 “Gains were seen in overall quality and in a number of individual dimensions of practice, including: positive staff-child interactions; support for communication, language and literacy; reasoning/thinking skills and scientific understanding; provision of a developmentally appropriate schedule; and providing for individual needs and diversity.”

“Improvements related most strongly to direct work with children, such as support for learning, communication and individual needs, reflecting the role of EYPs as ‘leaders of practice’. “

“in contrast to the positive findings in relation to quality for pre-school children, there was little evidence that EYPs improved the quality of provision for younger children (birth to 30 months)” 

“Better qualified staff teams offered higher quality support for children’s developing communication, language and literacy skills and their reasoning, thinking and mathematical skills, as well as higher overall curricular quality.”

We would therefore advocate the use of a pathway for a fully trained workforce across provision locally and nationally using a universal, target and specialist graduated approach to ensure that there is a good level of universal workforce skills, knowledge and confidence supported by a focus on accredited training in speech, language and communication for key practitioner groups and in group settings that this is led by a graduate with core skills and knowledgeable to support the wider development of the workforce in setting.

In following this pathway attention needs to be given to the needs of children and the likely needs profile in the local area/setting.  Because of the links between language delay and social deprivation and evidence of poor identification of children’s language delay and SLCN due to lack of staff skill in doing so, it is essential that approaches are taken to profiling the likely levels of needs. This will ensure the best available information on workforce development is provided and drive and intervention strategies to adopt in commissioning support. 

At each step, identifying funding streams to enable development to happen is imperative.  The introduction of the Early Years Pupil Premium (EYPP) for example provides a useful opportunity to consider how workforce development can be supported to benefit outcomes for children likely to disproportionately experience delayed language and most require a supportive and trained workforce.  
Effective use of the EYPP in supporting the language and communication skills of young children has the potential build the capacity of the workforce to enable large numbers of children to effectively develop their speech, language and communication skills, minimising the need for ongoing, long-term and costly intervention and increasing their potential of later academic success. 

Further, where EYPP is pooled and used to support evidence-based approaches, there is the potential that EYPP could affect longer term quality improvements across settings or clusters of settings. These approaches include:

· developing the skills and knowledge of practitioners through robust qualifications

· using evidenced interventions and systematic frameworks, including effective use of input from specialist practitioners such as speech and language therapists or advisory teachers

· developing environments which support all children’s language development

It is absolutely paramount that providers have clear guidance, information and understanding to make informed choices about effective ways to use EYPP to support their children’s speech, language and communication and indeed, to identify these correctly in the first place. While we recognise the need for providers to be able to respond to the specific needs of their community, it is imperative that these decisions are based on to the most up-to-date evidence on what works best to improve outcomes for children and young people. 
Additionally, we feel it is essential that there are clear and robust ways to ensure that the impact of EYPP for eligible children is effectively monitored.

To support providers to determine effective ways to use EYPP, it is important that they:

· Have staff who are appropriately knowledgeable and qualified to understand and analyse the role of language and communication for children eligible for EYPP

· have simple access to guidance on what works most effectively in early years education in terms of tackling disadvantage, highlighting key issues such as language development

To support providers to determine how to use their EYPP, The Communication Trust would recommend that a similar model of sharing latest evidence to that used in school based pupil premium (the EEF-Sutton Trust Tool kit) is used and promoted within early years.

The Communication Trust and its Consortium members have a number of resources and tools which could be useful to help providers determine how to use their EYPP through auditing their provision and support in a structured and evidenced way.

For example, What Works, funded by the Department for Education, is a moderated virtual library of evidenced interventions to support children’s speech, language and communication, which can help early years providers, amongst other professional groups, to find the most appropriate support for children by providing a free and easily accessible overview of the evidence base for each intervention.  

Currently 47 of the interventions listed on What Works are suitable for use with pre-school children and promotion of this sort of evidence resource will help providers think about what the most appropriate and impactful support may be for their children.



3. What are the main issues and barriers that need to be overcome to ensure every child is able to read accurately, fluently and with enjoyment by the end of primary school?  
	The main issue is that many children do not have the language skills they need in order to make the transition to literacy. Without these, children will struggle from the start. 
‘A child who has limited vocabulary and difficulty communicating will not be ready for school and will often lag behind their peers for the rest of their time in education’ - Ofsted school readiness report 2014 

Children’s understanding and use of language at the age of two years predicts how well they perform on school entry assessments including reading, maths and writing. - Roulstone, S. et al. (2011) The Role of Language in Children’s Early Educational Outcomes, Department for Education, Research Report DFE- RR134
Recent research looking at children across an area in Surrey found that children were starting school just not ready to start formal learning:

“The youngest children starting school have relatively immature language and behaviour skills and many are not yet ready to meet the academic and social demands of the classroom. At a population level, developing oral language skills and/or ensuring academic targets reflect developmental capacity could substantially reduce the numbers of children requiring specialist clinical services in later years.” 

Younger children experience lower levels of language competence and academic progress in the first year of school. - Evidence from a population study. / Norbury, C et al. In: Journal of Child Psychology and Psychiatry, 2015.
The number of children not reaching expected levels of language is a particular issue in areas of disadvantage: 

Almost ¼ of children don’t achieve    expected levels in communication and language in the early years; this increases to nearly 1/3 in areas of disadvantage. This gap between children in disadvantaged areas and their peers is also seen by Ofsted:
In over three quarters of the settings we visited (in disadvantaged areas), a number of children arrived with significant weaknesses in their expressive and receptive language skills (Ofsted Are you Ready 2014 summary) 

Measured in months, disadvantaged children are, by age three, estimated to be on average nine months behind those from wealthier backgrounds and this gap gets wider throughout their school years: (Mathers et al 2014)
Living in poverty, therefore appears to be a barrier for children. They are at increased risk of delayed language development, but also children on free school meals are more than twice as likely to have speech, language and communication needs (SLCN) - Better Communication Research Programme (2012)
We have identified several other barriers which need to be overcome:
1. The fact that many of these needs are unidentified - SLCN can easily be missed or misinterpreted; almost 90% of all children with SLCN will have some degree of literacy difficulty; a high proportion of children either excluded from school or at risk of exclusion have unidentified SLCN and more than 65% of young people in youth justice sector have communication needs, many of which have previously gone unidentified. The Communication Trust – briefing to the Lords regarding Children and Families Bill (December 2013):  

2. the curriculum in school assumes a level of language that frequently is not there, and that many practitioners are under confident in supporting children’s early language.
3. a major barrier to children developing pre-reading skills is the gap in quality of provision in early years settings – and this again, is a particular issue in areas of deprivation.

“Inspection evidence tells us that the quality (of early education) is often weakest in the areas of highest deprivation.”  (Ofsted  Are you ready? Good practice in school readiness  April 2014, No. 140074
The gap in the quality of provision is the largest in relation to the quality of support for communication, language and literacy. According to Mathers and Smees (2014) Quality and Inequality - Do three- and four-year-olds in deprived areas experience lower quality early years provision? Nuffield Foundation: Within the PVI sector, quality for three- and four-year-olds was lower in settings located in deprived areas; with more disadvantaged user-bases; and attended by individual children from disadvantaged backgrounds. This was most evident in relation to the quality of interactions; support for learning, language and literacy; and provision for diversity and individual needs.

A clear gradient was evident, with quality decreasing as deprivation increases. (Mathers et al 2014) 




Key Questions (continued):

4. How can parents best be supported (and support each other) to help their children with reading?
	Parents can often have quite a narrow view of what ‘reading’ is. Helping them to understand that looking at books and talking about books together is ‘getting your child ready for reading’ and is helpful (and enjoyable). Having a clearer idea that sharing books with them is important, and that they have a role in helping them develop these ‘pre-reading’ skills would be helpful.

Some simple golden rules or top tips for ‘reading’ would help them to be proactive in sharing books and preparing them for reading. This will also help their early language development. Evidence shows this clearly: The way that you read stories with children – using key strategies such as pausing and contingent questioning – has been found to have an effect when used by parents. Colmar, S. (2014) 
Many parents have their own difficulties with reading and their own negative attitudes about books.  The strategy should encompass all forms of reading to encourage parents to realise the value of reading in all aspects of life i.e. social media, TV programming, instruction booklets, news articles, forms as well as reading for enjoyment through books.

Having good models would help to demonstrate how to read with children e.g. in the media, at child care, nursery, peers showing good shared book ‘reading’ i.e. the interaction needed even before reading.
Early language skills are best predictors of later outcomes. Snowling, M. Jet al (2011) Language and Literacy Attainment of Pupils during Early Years and through KS2: Does teacher assessment at five provide a valid measure of children’s current and future educational attainments? Better Communication Research Programme. Department for Education. (We have refrained from re-presenting this information here as we appreciate the RSA team has been working with the Read On.Get On campaign on Ready to Read launched 29th June 2015 which contains much of this information and launch prior to the deadline for receipt of evidence.  We would recommend that all of this information be considered as good evidence to support the development of the strategy). 



5. How can all partners (including libraries, local businesses etc.) in the community best be involved to support and encourage children with early language and reading?

	What is needed is a  strategic commitment in communities and sustained and linked programmes of activity which are based on a sound understanding of need, capacity and evidence
We would recommend multi agency geographical approaches’ such as those taken in Sheffield, and Stoke-On-Trent and referred to in “Two years on: final report of the Communication Champion for children”.
These provide examples of the range of activity which can be undertaken and the impact of these on provision and outcomes- but also underline the importance of a sound strategic basis for all work.
Sheffield

Every Sheffield Child Articulate and Literate (ESCAL) is a city-wide strategy delivering a systematic, lively approach to the development of communication skills 0-11. Interest from secondary schools means that it is now beginning to expand to age 19.

ESCAL brings together partners in the local authority Learning and Achievement Service, the speech and language therapy service, health visitors, midwives, universities, housing, services for looked after children, libraries and museums.

The strategy aims to ensure that:

- Every child is listened to and is able to express themselves confidently.

- Children with delayed or impaired speech, language and communication receive support.

- Practitioners know how to develop communication skills across a broad curriculum and how to track progress.

- Parents / carers are involved at all stages.

ESCAL uses the ‘three-Wave ‘ model

· Wave 1 (Universal): Leadership development, universal multi-agency training for all Early Years and Primary practitioners, a speech and language tracking tool 0-11, a consistent approach to visual support, an audit tool for Communication Friendly Schools, strategies to promote communication across the curriculum, parental involvement resources and parents’ accreditation.

· Wave 2 (Targeted): Intervention packages (language enrichment, vocabulary development and narrative skills) and a Talk Volunteer programme.

· Wave 3 (Specialist Services): A ‘team around the child’ approach, with specialist training, and workshops by SLTs for parents of children with language impairment.

Agencies work together to promote a high profile for talk. Schools have been provided, for example, with wooden soapboxes for children to use to develop their speaking and listening skills, culminating in a ‘Speakers Corner’ event. A Mad Hatters Talk Picnic took place in the city centre, involving over

1000 children. Key messages reached over 100,000 local people through media coverage of this event. Creative and cultural industries provided events such as Voice Explosion (Sheffield Theatres), Talking Movies (Cineworld), Big Broadcasting Podcasting (Hallam FM radio).

There has been a major focus on reaching disadvantaged or hard to reach communities, including the Family Time Campaign - a marketing campaign and Family Time Workshops about supporting children’s language in the home, delivered in targeted areas of the city. A top-tips poster for new parents was put on display in the hospital maternity wing, distributed by health visitors and published in the local paper, reaching 40,000 readers. A partnership with the Child Poverty Strategy enabled the Family Time campaign to run with teen and lone parents and the Yemini / Somali community. Family Learning activities (Talking Together and Family Chatter Bags) have been provided in targeted areas. Speech and language therapy is now provided in schools, reducing the number of families not accessing services.

Continuity and sustainability of strategy and practice has been planned for by:

· Ensuring strategic support at the highest level in the council.

· Embedding ESCAL in key strategies such as Child Poverty, Inclusive Learning, 0-5 Strategy,

Achievement for All.
· Running an ambitious media and marketing campaign, and an ESCAL website.

· Building capacity so that key schools and settings provide communication workshops, school to school visits, coaching etc.

The impact of ESCAL has been strong. 1263 practitioners have attended Sheffield’s Talking 0-5 modules and impact in the first year has been a seven percentage point reduction in numbers of children with language delay and an increase of twelve percentage points in numbers of children ahead of expected development, in the settings involved.

Over 100 teachers attended initial training on Wave 2 and 3 intervention; 100% of evaluations were good or excellent. All the schools trained are now implementing the programmes. Children are making measurable progress and the University of Sheffield is providing an external evaluation of impact. 
There has been an improvement of seven percentage points in the city-wide percentage of five year old children achieving good level of development in Communication, Language and Literacy and Personal, Social and Emotional Development between 2010 and 2011, and a significant closing of the gap between the lowest achieving children and their peers. 
The percentage of children achieving above the expected level in Reading and in Writing at age seven increased markedly, underpinned by schools’ focus on speaking and listening. There has been a nine percentage point increase in the

number of schools receiving good or outstanding Ofsted judgements for pupils’ achievement and the extent to which they enjoy their learning, and for pupils’ behaviour, in 2010/11 compared with 2009/10.

Stoke on Trent
Stoke Speaks Out, a multi-agency strategy, tackles the high incidence of speech and language difficulties locally. It aims to support attachment, parenting and speech and language issues through training, support and advice. It developed from local Sure Start initiatives which identified that between 60% and 80% of children assessed in Stoke at age three to four years had a language delay.

The majority of these delays did not require speech and language therapy input and could be dealt with by parents or other practitioners.

A common early years assessment tool is now used by all agencies from health visitors to early years consultants to speech and language therapists. Practitioners in early years settings are trained to know whether a child’s language and social development is age-appropriate. 
Following an audit of skills that showed that health visitors had had no training in child development, all members of the Health Visiting Team receive a two-day Level 3 Child Development module that covers essential skills parents need to help their child build the basics for learning. In addition the initiative has developed resources for parents, including a model for toddler groups to follow which enhances language development, and a website offering practical information for parents to help with children's language development. ‘Talking walk-ins’ provide drop in sessions at Children’s Centres, where parents can get advice from speech and language therapists.

Evaluation of impact has shown that the proportion of three to four year olds has decreased citywide from 64% in 2004 to 39% in 2010.


Key Questions (continued):

6. What do you think is the most important priority for ensuring that every child achieves good early language development by age 5 by 2020, and why?  
	Awareness across parents and practitioners of the role early language plays in children’s development. This includes knowing that children don’t learn to talk by themselves – they need the right help from adults to achieve this.  This is the most important conceptual change that is required.  

Without this, there will not be the impetus to change practice and behaviour

Parents and everyone who works with children – across education, health and social care - to understand how language develops, how they can support it and how to identify children who struggle.

This way, every child will come into contact with someone who understands how important early language development is to their social, education and economic futures.



7.  What do you think is the most important priority for ensuring that every child reads well by age 11 by 2025, and why?  
	Awareness across parents and practitioners of the role early language plays in children learning to read. 

Without this, there is a risk that children start to read before they are ready. This makes it more likely that they will fail to read.



Key Questions (continued):

8. Is there anything else you would like to add that hasn’t been covered above?
	The Communication Trust is a coalition of over 50 voluntary and community organisations with expertise in speech, language and communication. We harness our collective expertise to support the children's workforce and commissioners to meet the speech, language and communication needs (SLCN) of all children and young people, particularly those with SLCN.

We do this by raising awareness, providing information and workforce development opportunities, influencing policy, promoting best practice among the children's workforce and commissioning work from our members. The Trust is advised by specialist advisors and works with a broader network of partners.

The Trust, which is partner of the Department for Education, was set up in 2007 by children's charities Afasic and I CAN, with BT and Council for Disabled Children.



Thank you very much for taking the time to let us have your views.

Completed responses should be submitted by 30 June 2015.

Send by e-mail to: Thomas.Hauschildt@rsa.org.uk
Send by post to: Thomas Hauschildt, The RSA, 8 John Adam Street, London WC2N 6EZ
� Law, J.,Todd, L., Clark,J., Mroz, M and Carr, J (2013) Early language delays in the UK Published by Save the Children, London


� Centre for social justice (2014) Closing The Divide Tackling educational inequality in England Centre for Social Justice


�Nutbrown, C (2012) Foundations for quality Department for Education


� Ofsted (2013) Getting it right first time


� Law, J.,Todd, L., Clark,J., Mroz, M and Carr, J (2013) Early language delays in the UK Published by Save the Children, London


� Dockrell et al (2012) Developing a communication supporting classrooms observation tool  DfE RR247 BCRP8.


� Ofsted (2014) Are you ready – good practice in school readiness


� C4EO (2010) Grasping the nettle: early intervention for children, families and communities Centre for Excellence and Outcomes in Children and Young People’s Services





1

